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1. INTRODUCTION

This report provides an overview of how the Eurapéabel for innovative projects in
language teaching and learning was implementethdy¥tiropean Commission, the Member
States, EEA states and the associated countrigggdhe years 2002-2004.

It follows the report drafted in 2002 covering theriod 1999-200%,when the European
Label was implemented only in the then-Member Stated EEA countries. Since 2002 the
Label has been open to all the countries that pakein the Socrates and Leonardo da Vinci
programmes: i.e. the then-candidate countries (Me@mwber States), EEA countries, Bulgaria
and Romania. This has brought the number of ppdtiitig countries up from 18 to 30.

The report focuses especially on new featuresateste in the period under consideration: for
this reason, more attention is devoted to the nealyicipating countries. As for Member
States already participating in the Label, they raentioned only where arrangements and
procedures have changed significantly; furtherrmfation about them may be found in the
first report on the implementation of the Européabel 1999-2001.

The management of the European Label is decemtaas national level. Data provided in

this report are based upon national monitoring fos@nt in annually to the Commission and
descriptions of Label projects fed into the Labetathase by participating countries. The
report could not have been produced without thecdéetl commitment of the Label working

group, which brings together representatives frioennational bodies implementing the Label
and from the relevant national ministries.

The Commission, which coordinates and monitorsnditéonal Label campaigns, has drafted
this report to inform the participating countrieadathe wider public about the main
achievements and trends in the Label campaign$enpist three years. This timing is

! Report on the implementation of the European Lé&trehnovative projects in language teaching and
learning 1999-2001(SOC/COM/02/069 annex 2) (CL/51/2002annex 2)
http://europa.eu.int/comm/education/policies/lan@geness/report 1999-2001_en.pdf




particularly interesting because it offers a viewtbe first years of implementation of the
Label in the newly participating countries.

The structure of the report follows each step ef thbel campaign in chronological order,
providing factual information for each country amdch year of implementation. Where
relevant, comparative data are shown in a taltleea¢nd of every chapter.

2. WHAT ISTHE EUROPEAN LABEL?

The European Label for innovative projects in laaggi teaching and learning was created
following the recommendations of the 1995 White étdeaching and Learnin@Objective

4: Innovative ways to learn languages). It is inthto highlight and reward local or national
innovative initiatives in the field of language ¢bang and learning as best practice to be
further disseminated at European levéhe European Label concerns every level of
education and training.

Every year (every second year for some smaller tc@sh a public call for projects (“Label
Campaign”) is advertised at national level, to alvar‘European Label” to current projects
showing innovation in language teaching and leg@rnifrojects awarded are selected against
common criteria agreed at European level (i.e. vation, transferability, their European
dimension, active involvement of learners) plus uainpriorities. In concrete terms, the
European Label consists of a certificate signethbyCommissioner for Education and by the
relevant Minister in the participating country, whiis awarded during a public ceremony
involving the press and bodies who can furtherediseate the innovative action. Projects
that are awarded the Label can mention the cetdicthe year of the award and the Label
logo in their current activities.

3. NATIONAL BODIESIMPLEMENTING THE L ABEL

Since 2002 the European Commission has co-finatieedational Label campaigns through
the operational agreement of either Socrates ondmelm National agencies. Each country
designated a leading National Agency to receiveGbenmission graAtand this involved
some changes in the management of the Label cangaighe then-Member States, which
had already implemented the Label in the previoesrs, In 5 countries (Denmark, Spain,
France, Ireland and Portugal) the implementatiothefLabel was taken over by a National
Agency, while in another 7 countries or regions gthia, French-speaking Belgium, Finland,
Norway, the Netherlands, Sweden and the United dong a National Agency has been
designated as leader but has contracted out théenmeptation of the Label to another
organisation already in charge of the Label. Finatl 5 countries or regions (Dutch-speaking
Belgium, German-speaking Belgium, Germany, Italg &eland) a National Agency was
already implementing the Label, alone or in paghgr with other organisations, so there was
no substantial change from the previous years.

2 Inclusion of the European Label grants within therkplan of the Leonardo da Vinci and Socrates

National Agencies and opening of the European L&teinnovative projects in language teaching and
learning to the pre-accession countr&OC/COM/01/081 and CL/39/2001)



The then-candidate and associated countries, vdtarted in 2002, all opted for having the
Label implemented directly by a National Agency.1@ countries it has been the Socrates
National Agency (Cyprus, the Czech Republic, Estorlungary, Lithuania, Latvia, Malta,
Poland, Romania, Slovenia) while in Bulgaria andv8kia the Leonardo National Agency
has the leadership but in close partnership wghSbcrates National Agency. For simplicity,
in the rest of the document the national bodiedementing the Label are called “National
Agencies”, regardless of whether they are Natiédwgncies or contracted out institutions.

Tab.1. — National bodies implementing the Label

Cou|Years Coordinator Leading |Partners
ntry Agency
A |2002-2004Austrian  Centre  fdSOC NA|Austrian Ministry of Education, Science and Culture
Language Competence
B dg2002 SOC NA
B fr |2002 FOREM SOC NACommunauté Francaise, Bruxelles Formation
B fr |2003 Bruxelles formation SOC NAOREM, Communauté frangaise
B fr |2004 SOC NA FOREM, Bruxelles Formation
B nl|2002-2004SOC NA
BG |2002-2004LEO NA
CY [2002-2004SOC NA
CZ |2002-2004S0OC NA
D 2002 and |[LEO NA Bundesministerium fur Bildung und Forschung (BMBBdlitisch
2004 fur das Européaische Sprachensiegel verantwortlifiegsterium
Bundesministerium fur Familie, Senioren, Frauen uhdyen
(BMFESFJ), fur Seniorenfragen zusténdiges Ministariu
D |2003 PAD (SOC NA) LEO NASekretariat der Kultusministerkonferenz der Landeter
Bundesrepublik Deutschland
DK |2002-2004LEO/SOC NA LEO NA
E |2002-200450C NA
EE |2002-200450C NA Ministry of Education and Research
F  12002-200450C NA Le ministére de I'Education Nationale
FIN |2002-2004National Board gSOC NA
Education
HU |2002-2004SOC NA
I 2002-2004LEO NA; Scuola Medi{LEO NA|Ministero del Lavoro e delle Politiche Sociali (MEE), Minister
Statale E. Majorana dell'lstruzione, dell'Universita e della Ricerca
IRL {2002-2003IRE- Instititid|SOC NA|
Teangeolaiochta
Eireann
IRL |2004 SOC NA
IS |2002-2004SOC NA Ministry of Education, Science and Culture
LT |2002-2004Ministry of EducatiofSOC NA
and Science
LV ]2002-2004SOC NA Ministry of Education and Science
MT |2002-2004SOC NA
N 2002 Norwegian Board ({LEO NA
Education
NL |2002-2004Nationaal BureaSOC NA
Moderne Vreemd
Talen

¥ SOC NA: Socrates National Agency; LEO NA: Leormhtional Agency



Cou|Years Coordinator Leading |Partners
ntry Agency

P 12002-200450C NA

PL |2002-2004SOC NA Ministry of National Education and $po

RO |2002-200450C NA

S |2003-20045wedish NationdSOC NA
Agency for Schog
Improvement

S| |2002-2004SOC NA

SK 12002-2004LEO NA

UK |2002-2004CILT, the NationgSOC NA|Mary Glasgow Languages Trust
Centre for Languages

4., THELABEL CAMPAIGNS
4.1. Recurrence of the Label campaigns

The majority of countries participating in 1999-200ontinued to have a Label Campaign
with a call for projects every year. Some mediugedi and smaller countries (Dutch-
speaking Belgium, German-speaking Belgium, Denméamdand, Iceland and Norway)
decided to have bi-annual calls. Luxembourg anceGréhave not held any Label campaign
after 1998. Liechtenstein has not implemented takelL to date. The new Member States
except Cyprus and Malta organised a Label Campaigry year.

4.2. Theselection proceduresand the Jury

The European guidelines state that the Label mestawarded via an open call. All
participating countries organised such an open galblished on the Official Journal, on
national newspapers, on official websites and thinowcircular letters to educational
institutions.

The call stayed open from 2 to 6 months duringngpand summer, with some countries
holding the selection already before the summer athers closing the selection in the
autumn. Some countries had a two-phase selectibrwith a shortlist mechanism, where
sometimes the first phase was conducted at regi@val (Germany, France, Italy and
Poland). In other countries the jury set the shstt{Dutch-speaking Belgium, Cyprus, the
Czech Republic, Estonia, Hungary, Ireland, Icelahd,Netherlands, Slovenia, Slovakia and
the United Kingdom), and meet the projects (bytwigi the institutions concerned, or by
inviting them to give a presentation) before takthg final decision. In some countries
(Dutch-speaking Belgium, the Netherlands) all petgeapplicants were invited at the Label
ceremony where the winners were announced.

As in the previous years, the Label juries were posed on average of 10 persons, with at
least one foreign member (a language expert, a memb foreign cultural centres and
embassies or a member of the Label working groom fanother country). The national
members of the jury fell into the following catemgs: representatives of the relevant
ministries (ministries for education, vocationaiiting, employment and social affairs);
representatives of the bodies managing the Labathers/trainers/inspectors from schools,
vocational centres, adult education centres andeusities; delegates of language teachers
trade unions and associations, social partnergéssrepresentatives, regional authorities.




4.3. Theinformation campaign

The national bodies used a variety of tools anahells to disseminate information about the
Label campaign. According to what was agreed abjean level in order to reach a basic
common level of information, every country had sgmated material (leaflets, information
brochures, posters) and web pages. In most ofdheties it was possible to apply on-line
via the official web-site of the relevant natioagency.

Usually the information material also contains dggions of projects awarded the Label in

the previous year, so as to give examples andrdiesée good practices. Printed materials
were disseminated via direct mailing or e-mailiagetigible organisations, circular notices to
school networks and regional/local authorities aodng language seminars, conferences,
fairs and training courses for language teachewmneScountries also used information
seminars devoted to other Socrates or Leonardoractd promote the European Label. The
European Label campaign was also promoted throbghmtedia with advertisements and
press releases for the national and regional medstelevision, articles in paper and web
magazines and bulletins for schools, vocational addlt education institutions, social

partners and language teachers.

Given the nature of the Label campaign, all lew#lsnainstream and vocational education
were targeted. This implies a special effort fortiblaal Agencies in order to reach such
different publics. All in all, looking at the eduganal sectors of the projects that were
awarded a Label (see Chap.6.3) it is considerddhlianformation campaign has reached its
target in most countries.

5. THE EUROPEAN PRIORITIES

The general principles for the Label implementaaoa still laid down in the “Guidelines for
implementation from January 2001 onwar8sihile common European priorities have been
added since 2003.

The conclusions of the first Report 1999-2001 chfier setting common annual European
priorities in order to better synchronise the Latshpaign with strategic topics for decision
makers at European and national level.

For the same reasons the Action Plan 2004-2006nBtiag Language Learning and
Linguistic Diversity® recommended to refocus the successful Europearl l“dy using
targeted annual European priorities to focus ondgpeactice”. The annual European
priorities are discussed every year by the Labeking group, then sent to both the Socrates

European Label for innovative initiatives in langeateaching and learning — Guidelines for
implementation from January 2001 onwa(@4/40/2000) (SOC/COM/00/033}ev. 2002 (enlargement of
participating countries)

Promoting Language Learning and Linguistic Diversiuropean Commission Action Plan 2004-2006.
Communication from the Commission to the Counbi, European Parliament, the Economic and Social
Committee and the Committee of the Regions, of 22@03 (COM (2003) 449 final). Available at:
http://europa.eu.int/comm/education/doc/officiaylec/actlang/act_lang_en.pdf




and the Leonardo Committees. Participating countnmay, if they wish, further refine the
European priorities by targeting specific sectarthemes.

The setting of EU priorities led to the selectidmmre homogeneous project every year, thus
facilitating their dissemination. It also increasbe quality of the Label contribution to the
discussions held by Member States within the Edwecaand Training 2010 process and to
national and European conferences.

5.1. The2003 EU priorities

The two priorities for 2003 focussed on generaleatp playing a key role in promoting
languages: 1A language-friendly environmerdnd 2. Awareness-raising activities for
language learning

Here is the explanation of those two themes pravidehe note setting the prioritiés:

“l. A languagefriendly environment. The natural diversity of Europe’s linguistic
environment often goes unexpressed and unheardEditopean Label should be awarded to
those projects which succeed in harnessing the ragisying opportunities to increase the
visibility and audibility of other languages andtaces in citizens’ lives, thereby helping to
improve language awareness and learning (e.g.udaygg activities involving multilingual
residents, foreigners and migrants, town twinniteg) e

2. Awareness-raising activities for language learning. A quarter of Europeans think that
language learning is too expensive or believe i@y are ‘not good at languages’ (Source:
Eurobarometer 54 ‘Europeans and Languages’ 2001:
http://europa.eu.int/comm/education/policies/laagduages/eurobarometer54 _en.htmFor
many people who have already left the educatiotesyslanguage learning has negative
connotations. They do not see its relevance tao lives or understand the possibilities it may
open up for them. The European Label should be gadato ongoing initiatives aimed at
raising citizens’ awareness of the benefits of legg learning and giving people a chance to
try autonomous language learning.

Participating countries could increase the focutheir national Label campaigns by targeting
specific educational or vocational sectors (e.daraguage-friendly environment for adult
learning, awareness-raising activities for lifeldagguage learning, etc.).”

5.2. The2004 EU priority

In 2004 there was a single priority focussing aeetor which is often harder to reaédult
language learning within adult education and / ontinuous vocational training paths

The note setting the priorityexplained that “although language learning in tdié is

relatively widespread, best practices in this fial@ less known than those for other life
stages. This is mainly because adult languageifears provided by a wide range of actors
(in-company training, non-formal adult educationhaals, distant education, informal

® European priorites for the 2003 Label Campaign(SOC/COM/ 02/069 annex 1,
CL /51 /2002 annex1)

" The European priority for the 2004 Label Campaign



learning in associations ...) and because it ienofirovided on a decentralised basis and
through loose networks. This priority should hedpraise awareness about good practice in
the field and encourage local, regional and natiantors to do more to encourage adults to
learn languages. It should complement Member Stataxk in the context of the Objective
process and should lead to a better networkinga@bmal and European level of innovative
projects on adult language learnimRparticipating countries could increase the focushefr
national Label campaigns by targeting specific tegmelevant to the adult target group (e.g.
diversification of the languages on offer to adelrners, flexible or distant language learning
provision for adult learners, motivation of adutidearn languages ...)"

6. NATIONAL PRIORITIES

Each country could decide to add national priggitee the common European priorities stated
above. A majority of countries already implementihg Label did add national priorities
(French-speaking Belgium, Dutch-speaking BelgiuryprGs, the Czech Republic, Germany,
Spain, France, Finland, Hungary, Italy, Irelandhugania, Malta, Norway, the Netherlands,
Portugal, Poland and the United Kingdom) while sarhéhe newly participating countries
preferred to leave the call as open as possilbieaich a wider audience.

Some countries drew national priorities that redirtbe focus of the European ones, by
targeting specific languages (French in Norway,idhohs a second language in Poland,
neighbouring languages in Hungary, less widely ws®titaught languages in Malta), specific
target groups (disadvantaged groups in Austriggudage learning for the elderly in Germany)
or themes (transparency of qualifications, learagtonomy and languages for specific
purposes in Austria, motivating pupils for languatgarning in Finland, promoting
communicative competences in Hungary).

In other countries new priorities were added to Eweopean ones. The most commonly
chosen were: lifelong language learning (AustrinEh-speaking Belgium, Dutch-speaking
Belgium, the Czech Republic, Denmark, France, Geymalungary, Italy, Lithuania,
Portugal and the United Kingdom), early languagarimg (French-speaking Belgium,
France, Germany, Italy, Ireland, Malta, Portugad #me United Kingdom) and vocationally
oriented language learning (Austria, Germany, lathia, Hungary).

6.1. Number of applicationsreceived, number of labels awarded

The situation remains stable in the countries diramplementing the Label, while newly
participating countries showed a considerable éstesind had good rates of participation (i.e.
application received). Overall, 1 project receitied award for every 5 applications received.
All'in all, 484 labels were awarded in the year®22004.

Tab.2. — Number of applications received and ofdlslawarded

2002 2003 2004
Applications | Labels Applications | Labels Applications | Labels
received awarded | received awarded | received awar ded
A 100 16 68 13 47 8
B de
B fr 17 8 30 5 26 4
B nl 18 3




2002 2003 2004
Applications | Labels Applications | Labels Applications | Labels
received awarded | received awarded | received awarded
BG 3 1 7 3 2 1
CY 10 4 17 3
Ccz 14 6 29 6 15 7
D 26 7 73 15 91 10
DK 7 5 5 2 9 3
E 26 4 34 6 24 6
EE 8 5 18 5 5 3
EL
F 12 52 15 43 12
FIN 13 1 25 4 14 2
HU 16 4 15 4 9 2
I 123 22 127 23 158 28
IRL 11 5 15 7 6 1
IS 2 0 2 1 4 1
LI
LT 29 5 24 5 11 4
LUX
LV 26 6 18 3 3 0
MT 1 6 1 2 1
N
NL 21 6 20 5 18 4
P 6 2 7 2 6 2
PL 33 14 53 20 83 22
RO 34 7 28 8 37 7
S 40 6 37 2
Sl 25 4 9 2 7 3
SK 4 1 13 5 6 2
UK 79 12 83 15 100 17
Total | 663 160 808 181 761 156

6.2. ThelLabd ceremony and the additional national prizes

As stated in the guidelines, the Label campaign owser a calendar year or an academic
year, but the Label ceremony should be held betv&stember and November, so as to
bring all participating countries into line and kbasomparable data at the same time. Apart
from Romania and Spain, all participating countaesrded the Labels in a public ceremony
held between September and December in the yahedfabel call. Some countries (France,

Malta and Portugal) brought their schedule inte liluring the period under consideration.

The Label ceremony is an event to celebrate larggiagd language achievements. It is very
welcome that one third of the participating cowedr(Cyprus, the Czech Republic, Denmark,
Ireland, Iceland, Latvia, Poland, Slovenia and Wtlmted Kingdom) held it on the European
Day of Languages, 26 September. Other countrigsthelceremony during language teacher
conferences (Estonia, the Netherlands), Europeajegtrdissemination events (Slovakia),
during the language fair EXPO LINGUA or at the g&of plenary meetings of the Ministers
of Education (Germany) and during the Adult EdwratVeek (Lithuania).



Half of the countries (Austria Germany Denmark, iBp&stonia, Finland, Hungary, Ireland,
Lithuania, the Netherlands, Poland, Slovenia, tmitdd Kingdom) decided also to give a
financial prize to the Label winners, while in athmuntries successful projects received
dictionaries, didactic materials, book voucherstmvel vouchers (the Czech Republic,
Germany, Denmark, Estonia, Italy, Malta and SloaaKihese additional prizes are optional
and they are not covered by the European grantallysthey were made available by the
relevant ministries or by other sponsors (publisheducational trusts, embassies and cultural
centres).

6.3. Educational sectors of the successful projects

Although the European Label has been always opaii tevels of education and vocational

training, in the previous phase 1999-2001 more #rahalf of successful projects came from
secondary schools. The situation is now much maangced, thanks to the European
priorities, which have encouraged the participatodnadult education, vocational training

institutions and other non-formal providers andthe efforts of the national agencies to
promote the European Label across the differentatdthnal sectors. In 2002-2004 secondary
schools still come first (it is the level where dgalage provision is more widespread) but it
accounts only for 31% of the total. The participatiof primary and pre-primary schools,

which was already high, remains stable (24%); wtatlult education and continuous

vocational training participation rises at 21% (mertage in 1999-2001: 15%). Another

interesting datum is the rising participation ofuansities (from 2% to 8%), thanks especially
to the new Member States, while the participatete of teacher training institutions remains
low. Giving the key role of teachers in improvirigetquality of language provisions, it may

be useful to set a future European priority on ieadraining practices. Other non-formal

educational institutions were awarded: for instamcé&sermany a radio station, a library and
a foundation for the enhancement of relations betwErance and Germany received the
Label.

Tab.3. — Establishments involved in successful ILphgects between 2002 and 2004 by
educational sector

Pre- Primary|Secondary|Initial Tertiary |University|Teacher [Continuous |Adult
primary vocational |education training [vocational education
training training
A 3 9 11 4 1 4 2 2 16
B 4 7 4 1 4 7
BG 3 1 1 2
CcY 2
Ccz 3 11 1 5 1 7
D 5 11 3 3 7 5 15
DK 2 6 6 1 3
E 2 6 9 1 1 1 1
EE 5 5 1 1
F 5 15 7 1 4 2 1 1
FIN 5 4
HU 3 7 2 2 1 1
I 6 21 36 15 1 3 17 9
IRL 1 1 1 3 3




Pre- Primary|Secondary|Initial Tertiary |University|Teacher [Continuous |Adult
primary vocational |education training [vocational education
training training
IS 1 1
LT 4 5 5 1 5
LV 3 2 1 2 2
MT 2 3
NL 2 8 1 2 1
P 3 3 ]
PL 5 14 10 3 5 12 14 4 11
RO 7 20 1 2 2 2 3
S 2 7 5 2 1 1 2
Sl 3 1 3 2 1 1
SK 2 3 3 2 2 1 3
UK 1 11 30 1 4 1 4 5
Tot 32 130 209 46 18 51 44 38 103

6.4. Target languages of the successful projects

One of the general objectives of European langyexdjey and of the European Label is to
promote linguistic diversity. Looking at the langea targeted by the projects that received
an award it can be seen that the Label has fulfilhes objective. The range of languages
targeted is very wide. This is even more remark#diang into account the relatively reduced
number of languages on offer within school curacuEnglish is targeted by nearly one
quarter of projects, followed by French and Gernf@mound 15% of projects each), then
Spanish and lItalian (6% each). But, all in all,heane quarter of projects targets less widely
used and taught languages. Among them, a majaaityets neighbouring languages or
languages of immigrant communities in the courltgss obvious combinations of languages
and countries are originated by Comenius partngssiiurthermore, another 10% of projects
target other non-official languages, which inclide languages of neighbouring countries of
the European Union (Russian, Turkish, Croatian, bf&raBosnian, Serbian, Ukrainian,
Albanian), regional languages like Romany, Sorkaad Catalan and other extra-European
languages (Chinese, Japanese, Kurdish, Bengali, 8ign language is also well represented.
The successful projects provide good examples wflhguistic diversity can be promoted at
local level to build a language-friendly environrhen

Tab.4. — Official languages targeted by the prgeittat have been awarded the Label, by
country

B [B|C|Cz|C |[D |D|E |E|F |F [H]I I (IS|L |[L {[M|N|N [P |PL|R |S [SI|S |U |Tot
Gl|Y Y K E I (U R T |V I|T L (0] KK
N L

EN |21 |7 |4|2/11 |2 |6 |7|10] 8] 16 7, 7 52 1 1 13 6 [1 y |4 B7 |15 |11|/64|1 |267
FR 8 11 11 4 4| 4 19 3 4 18 P E 4 |1 7 |1 (182 |7 |4 | 3| 31|187
DE |22 |3 |2 11 17, 6/ 2| 3 11 4 5 14 3 b |6 10| |5 |5 |[2|2] 117|176
Oth |37 1 1 3 112 2, 3 1 3 L 3 B L 7 b 19 |1 |31]116
ES 3 2 2|11/ 6 19 2 13 2 1 2 P 4 5 |& [1]18]88
IT |9 |1 3 11 4 6| 4 2 15 2 1 R 83 B |2 |1]11]|75
PL |3 1 1 3 1 2 4 1 § Il L [1]2 |29
SV |2 2 1 (1) 1] 2 5 1 1 1 1 6 |2 |1 |27
NL |1 |10 2 2|1 1 3 | L 1 1 |24
LT |1 3 1 1 10 1 1 L 19




A |B |B|C|Cz|C |D F |F |H I |IS L {M|N|N |P |PL|R Sl Tot
G|Y Y I (U R V(T L O
N L
RO |2 1 1 2 19
Cz |4 6 2 1 16
SL |6 1 1 16
HU |6 1 1 1] 1 L 15
PT 1 1 4 2l 1 il L 15
SK |5 1 1 1 13
DA |1 |1 1 1 1 1 1 12
EL |1 2 2 1 12
EE |1 1 1 2l 1 11
Fl_ |1 1 1 3 | 10
NO |1 1 1 | 10
GA 1 1 9
LV |1 1 1 1 1 3 8
BG 1 1 1 1 1 6
MT 1 1 3
IS 1 1 2
LU 1 1

Tab.5. — Other languages targeted by the projdws have been awarded the Label (detall

of the column “Others” of Tab.4)

Bosnian

Kurdish

Serbian

Sorbian

Ukrainia|

Albanian

Bengali

Catalan

Russian 24
Turkish 12
Croatian 8
Latin 7
Sign language| 7
Arabic 6
Chinese 6
Romanian 5
Japanese 4

Farsi

Gujarati

1

Hindi

1

Mirpuri

Punjabi

Puschto

Serbo-
Croat

Somali

Urdu

Vietnamese

6.5. Content and methodology elements of the successful projects

As in the previous report 1999-2001, the main trewfethe successful projects have been
clustered according to common themes of languatieypat European and national level, so
as to give comparable results (See tab. 6 and @jvikes aimed at raising intercultural
awareness of the languages learned are still thierépresented feature of projects receiving
an award. This fact is welcome, given the emphtsis European language policy puts on
learning languages as a key to understanding athiures. It may also be interpreted as a
sign of the success of Label activities in promgptewareness-raising activities close to
citizens. Projects aimed at improving the qualityamguage provisions are better represented
than before (12% compared to 9%), and this datarefégct the increasing attention given to
this topic at national and European level. Probdidgause of the European priorities,
vocationally oriented language learning (VOLL) atsmres better than in the previous phase
(from 7 to 12%). As for the rest, to a variableesttall key features in language policy /
methodology are represented, thus confirming thaltiveof innovation of the projects
awarded. A breakdown of themes by educational séstmteresting to show how themes
such Content and Language Integrated Learning (CatLTechnology enhanced language
learning (TELL) are widespread at all levels of eation.




Tab.6. — Main themes and methodologies of the gi®jbat have been awarded the Label by cofintry

F I
B|C|C D E I |H R|{I|L|IL|M|N P|IR S|S|U
A B|G|Y|Z|DIK|E|E|F|N]|U]I L{SIT|V|T|L|P|L|O|S|I|K|K |Tot
1 211
Intercultural awareness (any language) 5 712 12| 6/93]1]6|0|2|4] 25 2 6 3 1 1 45|33 | 3| 5| 6| 16| 167
1 211
Raising the quality of language teaching/learning 31 2 034 5|7 2| 2] 10 2| p4|3|1|3|] 242 |5]|2] 4] 17138
VOLL - Vocationally oriented language learning 6 pil 6| 6] 1 8 3| 1§ 3 1 5 3 |1 2 106
Teaching of a second language 2 3 6|12 1 1]31 1 2 2] 5 1 4] 74
1 1
TELL — Technology enhanced language learning 4 3]2|1]3]3] 3 0 1] 12] 2 3 1012 |12 1] 9|74
1
Lifelong language learning 10 | 2| 1 5/1 1|4 4 41 2 5 1 1 3 1 B 3 P 871
CLIL — Content and language integrated learning P B 5 6| 3| 3 6| 12 2 D P 7 4 211 11 P71
Informal language learning 1 3 5/ 1 5/ § 1 12 1] (13|23 71 5] 20 1 1 6|68
1

Early language learning 7 5 1/5/2 |1 1] 10 1 2 6 3 2 864
Exchanges (virtual, physical) 1 4 4 |8 3 |31 |6 B 211 1) 1) 3] 5] 1 3 1 6 62
Multilingual comprehension 4 4 3 |1 1 2 28] 1 44
Diversification of the languages on offer 9 1 1]3 1]3]3 3 2 1 1 1 6 35
Languages for mobility 1 2 2] 1] 1] 1] 5] 3 4 L 5 1 1 b33
Learning games 2 41 4] 5] 1 2 4| 1 | 1 1 1 1 A32
Social exclusion — disadvantaged learners o) 1 1 42 211 2] 2 1 2 11 5 30
Cultural awareness of regional/minority languages 91 | 1 3] 2 1 1| 1 L 1 128
ODL — Open and distance learning 1 2 413 |1 |1 3 1] 1 2|26
Acquisition of partial language skills L 2 2 |4 2 |2 2 4 19
Disabilities and language learning 5 1 1 2 1|1 1] 1 2 2|17
Cultural awareness of migrant languages 1 1 4 1 2 1 1 1|15

8 Every project can be listed with a maximum of éhtleemes
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Tab.7. — Main themes and methodologies of

the projects receiving
educational sector

Pre-Primary

the Label,

Early language learning

Informal language learning

Exchanges (virtual, physical)

-0

Teaching of a second languages

I

Intercultural awareness (any language)

Learning games

Lifelong language learning

Raising the quality of language teaching/leart

O Ipol

in

CLIL - Content and language integrated learn

Q |

ih

Diversification of the languages on offer

Cultural awareness of migrant languages

Cultural awareness of regional/minority
languages

Primary

by

Early language learning

Fx-1

Intercultural awareness (any language)

Raising the quality of language teaching/leart

Informal language learning

Learning games

NN

Exchanges (virtual, physical)

Teaching of a second languages

CLIL - Content and language integrated learn

TELL — Technology enhanced language learti

Multilingual comprehension

=

Diversification of the languages on offer

Social exclusion - disadvantaged learners

D

Cultural awareness of migrant languages

Disabilities and language learning 3 VOLL — Vocationally oriented language learning 23
Acquisition of partial language skills 3 CLIL - Content and language integrated learning |14
Languages for mobility 3 Intercultural awareness (any language) 10
Cultural awareness of regional/minority Raising the quality of language teaching/learning |6
languages 3 Teaching of a second languages 6
Lifelong language learning 1 Informal language learning 6
ODL - Open and distance learning 1 ODL - Open and distance learning 6
Secondary TELL. - Technology enhanced Iar-lguage learning |6

Acquisition of partial language skills 3

Intercultural awareness (any language) 78 Lifelong language learning 3
Raising the quality of language teaching/learnity Exchanges (virtual, physical) 3
Exchanges (virtual, physical) 42 Languages for mobility 3
Teaching of a second languages 38 Multilingual comprehension 1
CLIL - Content and language integrated learnig Diversification of the languages on offer 1
TELL — Technology enhanced language learniag Social exclusion - disadvantaged learners 1
Informal language learning 31 Learning games 1
VOLL - Vocationally oriented language learnjgg Cultural awareness of migrant languages 1
Multilingual comprehension 21 . .

Diversification of the languages on offer 15 Tertiary education
Languages for mobility 13 Intercultural awareness (any language) 6
Cultural awareness of regional/minority Raising the quality of language teaching/learniiy
languages 18 Exchanges (virtual, physical) 3
Learning games 12 Informal language learning 3
Lifelong language learning 11 TELL — Technology enhanced language learnidg
Early language learning 11 VOLL — Vocationally oriented language learning
Social exclusion - disadvantaged learners 11 Acquisition of partial language skills 1
ODL - Open and distance learning 11 Lifelong language learning 1
Acquisition of partial language skills 3 Early language learning 1

Disabilities and language learning 7 CLIL - Content and language integrated learnifly
Cultural awareness of migrant languages 5 Multilingual comprehension 1

Diversification of the languages on offer 1

Initial vocational training Languages for mobility 1
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University

Raising the quality of language teaching/learni

Intercultural awareness (any language)

TELL — Technology enhanced language learn

VOLL — Vocationally oriented language learnir]

CLIL - Content and language integrated learni

ODL - Open and distance learning

Diversification of the languages on offer

Lifelong language learning

Multilingual comprehension

Teaching of a second languages

Languages for mobility

Disabilities and language learning

Acquisition of partial language skills

Exchanges (virtual, physical)

=

Informal language learning

Social exclusion - disadvantaged learners

Cultural awareness of migrant languages

Teacher training

Raising the quality of language teaching/learnirg]

Early language learning

N4

Exchanges (virtual, physical)

TELL — Technology enhanced language learing

Intercultural awareness (any language)

CLIL - Content and language integrated learnihg

Teaching of a second languages

Cultural awareness of regional/minority
languages

Disabilities and language learning

Acquisition of partial language skills

Lifelong language learning 1

Multilingual comprehension 1

Diversification of the languages on offer 1 TELL — Technology enhanced language learnidg

Informal language learning 1 VOLL — Vocationally oriented language learning4

Social exclusion - disadvantaged learners |1 Social exclusion - disadvantaged learners 12

Learning games 1 Cultural awareness of regional/minority languad€s

Languages for mobility 1 Informal language learning 8

ODL - Open and distance learning 1 Disabilities and language learning 6

VOLL - Vocationally oriented language learnjfig CLIL - Content and language integrated learnif

Conti . | traini ODL - Open and distance learning 6
ontinuous vocational training Cultural awareness of migrant languages 6

VOLL - Vocationally oriented language learnj2g Diversification of the languages on offer 4

Intercultural awareness (any language) 15 Acquisition of partial language skills 3

Lifelong language learning 10 Multilingual comprehension 3

Teaching of a second languages Exchanges (virtual, physical) 3

TELL — Technology enhanced language learming Learning games 3

CLIL - Content and language integrated learnig Languages for mobility 3

ODL - Open and distance learning 3 Early language learning 1

Disabilities and language learning 2

Raising the quality of language teaching/learnihg

Acquisition of partial language skills 1

Multilingual comprehension 1

Diversification of the languages on offer 1

Exchanges (virtual, physical) 1

Informal language learning 1

Social exclusion - disadvantaged learners 1

Learning games 1

Languages for mobility 1

Cultural awareness of migrant languages 1

Adult education

Lifelong language learning 44

Intercultural awareness (any language) 25

Raising the quality of language teaching/learnifi§

Teaching of a second languages

18




7. EVALUATION AND MONITORING

In a majority of countries (Austria, Czech Republ@ermany, Spain, Estonia, Iceland,
Hungary, Lithuania, Latvia, Malta, the NetherlanBsyrtugal, Sweden, Slovakia and the
United Kingdom ), the jury discusses every yearrdmilts of the current campaign and
how to further improve the procedures and to bétteyet the information provided. This
is done via an evaluation seminar or at the jurgting.

An interesting monitoring practise is the Italianep whereby successful projects are
contacted again after some time to assess theaangn the local level through a survey
or a monitoring seminar.

At European level, feedback is gathered every glmaugh the monitoring forms sent in
by the National Agencies and in the meetings oflthlkel working group, so to better
tune the coming campaigns. Among the results sfphocess there are: the introduction
of the European priorities (since 2003), the regalganisation of European events (see
Chap.9.2) and the increasing of the budget devitdtie information campaign (as of
2005).

8. THE DISSEMINATION OF INFORMATION ON SUCCESSFUL PROJECTS AT NATIONAL
LEVEL

The successful projects are examples of good peathiat once selected and awarded,
need to be disseminated to provide inspirationteeid improve the quality of the general
language provision. In order to do so, the majasitgountries published booklets with
descriptions of the successful projects and semhtbut to educational institutions. They
also put relevant information on their websitesafie half of the countries (Austria,
German-speaking Belgium, French-speaking Belgiumlg&ia the Czech Republic,
Germany Estonia, Ireland, Iceland, Lithuania, Stoaeand Slovakia) succeeded in
getting media coverage for the Label event or, nmopbrtantly, for the success stories of
the projects receiving an award, through TV andoraaterviews. Information about the
successful projects was also relayed by specialeshacational press (Finland, the
Netherlands, Portugal, Poland, Slovenia, the UnKatgdom) and in some countries
project winners were further invited to presentntBelves in national conferences on
language teaching as successful study cases (Ggritaly, the Netherlands, Portugal
and Slovakia).

9. DISSEMINATION AT EUROPEAN LEVEL

At European level the Label results have been dissged throughout three main
channels:

1. the presentation of the Label results to Europeasupgs of experts and
committees and in European publications,

2. the European Language Label Event in Helsinored(84&y 2003),

3. the European project database and the Europeantevebs
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9.1. Groupsof expertsand publications

As for point 1, the Languages working group, whishthe group of national experts

working with languages within the “Education andaifing 2010 process”, have been

regularly informed about the Label developmentsesi®002. The annual Label priorities

are chosen according to the key areas for langteaghing and learning defined by the
Languages working group. Conversely, the Labelgutsjare presented to the group as
good practices to take inspiration from to imprdaaguage teaching and learning at
national level.

Both the Socrates and the Leonardo committee ap¢ ikdormed about the Label
activities. Furthermore, a presentation was giwerthe Working Group on Grundtvig
(adult education and other educational pathways2223 November 2004, to enhance
the participation of adult education institutions language projects. Examples from
Label projects have been screened and chosen dpgadices for a brochure published
in March 2005 orfEuropean Language Policy and CL¥Land for a study‘Lingo:
Motivating Europeans to learn languagethat will be published in August 2005.

9.2. TheEuropean Language L abel Event

Organising a European event is a good way to givmie concrete European dimension
to the Label award, while the Label campaigns tplkece only at national level. It

provides project winners with a European platfoln discussion and brings together
practitioners from Label projects and language gxpef different countries to present
the Label projects to a wider audience and to exghaheir views on key language
issues.

The European Language Label Event was held on @th-af May 2003 in Helsinore,
Denmark. It was organised by the Danish LeonardiioNal Agency with the support of
the Commission and of the Danish Ministry of Ediaratand it was attended by 120
persons, representing project winners and govertahleimguage experts. The Event was
organised around 8 workshops: 1. Early Languageniieg 2. Access to language
learning — special needs and language needs; &; @LAcquisition of partial skills; 5.
Less widely used and taught languages and diveasish of languages on offer; 6.
Teacher training — raising the quality of languaggching; 7. Autonomous learning; 8.
Promotion of linguistics and learning European laages by the EU-programmes. The
workshop conclusions, which fed into the reflectit;n develop language policy at
European and at national level, may be found at
http://ciriusonline.ciriusintra.dk/eng/visartiked@?1d=2558

9.3. TheEuropean project database and the European website

The European Commission has developed and maddaldeaia public database
gathering all projects awarded since 1999
(http://europa.eu.int/comm/education/language/laimk.cfi). This database is kept
updated thanks to the efforts of the members ofLtleel working group and of the
Commission. It gives access to national good pradti language teaching and learning
from which others can take inspiration. To date pédjects are listed. The database is

° Available at:



searchable by pedagogic themes (like CLIL or edalyguage learning), by target
languages and/or by country and year.

The European Commission maintains some web pagdbeokuropean Label on the

Europa site in several official languages
(http://europa.eu.int/comm/education/language/labal), linked to the website on
language teaching and learning in Europe

(http://europa.eu.int/comm/education/languages/langliagelearning.htl The Label
pages provide basic information on the main featared objectives of the Label and are
conceived as an entry point to the Label projedalusse and to the national Label
websites.

10. CONCLUSIONS

During the years 2002-2004 the European Label éashed its “cruising speed” and has
fully developed the potential of its initial objeats: it has widened its reach to 30
countries and has become a solid tool for Europesard national - language policy. As
mentioned before, Label activities and results hagen linked to the works of the
“Education and Training 2010” process. Furthermdtes “Action Plan 2004-2006
Promoting Language Learning and Linguistic DiveyStt has recognised the key role
the European Label can play by reaching a widereagé and motivating people to learn
languages, and it has recommended reinforcingiigities:

“I.3.2 The successful European Language Label |wibe re-focused
(@) by introducing in each country or region an Aah prize for the individual having
made the most progress in foreign language learnargl the best language teacher;
(b) by using targeted annual European priorities ftacus on good practice; and
(c) by more extensive annual publicity campaignsnational and regional level,
particularly concentrating on initiatives such aset European Day of Languages on
2005 and 2006

While activity “b” (European annual priorities) hakeady been implemented (see Chap.
5), activities “a” and “c” shall be developed amdpiemented as a pilot phase in 2005-
2006. Setting a competition for the language teatktudent of the year and organising
information campaigns on language learning anduistg diversity could mark a logical
and exciting new stage in Label activities, brimgthem even closer to citizens by not
only targeting local projects but also reaching eewdarding individuals.

In the new generation of cooperation programmeheérfield of education and trainifg,
currently under negotiation, awareness-raisingviiets like the European Label should
become a firm part of the global strategy to pramlainguage learning and linguistic
diversity.

1% Communication from the Commission to the Courihi, European Parliament, the Economic and Social
Committee and the Committee of the Regions. COMB203149 final. Available at:
http://europa.eu.int/comm/education/doc/officialllec/actlang/act_lang_en.pdf

" jdem, p.20

12" Proposal for a Decision of the European Parlignsem of the Council establishing an integrated
action programme in the field of lifelong learni(@007-2013). COM(2004) 474 final. Available at:

http://europa.eu.int/comm/education/programmes/mew/ndex_en.html




To conclude, the positive results achieved in thgssrs are the fruit of a very good
cooperation between the Commission and the natian#iorities represented in the
Label working group. The newly participating couesrshould be particularly praised for
the quick and efficient way in which they have t&drup their Label campaigns: they
added significantly to the cultural richness ofthmitiative.

Contact: Patrizia BARALLI (Tel: +32-2 299 4633 ¢a&32-2 299 6321
E-mail: patrizia.baralli@cec.eu.int



